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INTRODUCTION

This research set out to 
explore how FE college 
lecturers use vocational 

knowledge in their teaching 
and levels 1 – 3. 

Aims to contribute to the 
knowledge base of teaching 

practices in further 
education from the 

perspective of those who 
teach within the sector. 

Influenced by the notion of 
scholarly activity as it might 
apply to  those teaching FE 

as well as CBHE



METHODOLOGY

 Eight 45 minute observations followed by a semi 
structured interview with the tutor. 

 Research carried out over an 18 month period.

 Electrical Engineering (L3), 

 Civil Engineering (L3), 

 Sport (L1), 

 First Aid (L2), 

 Horticulture (L3), 

 Counselling (L3), 

 Carpentry (L2) 

 and Equine  (L2)



ANALYSIS

 The findings from the observations were 
analysed using Boyer’s (1990) scholarship 
framework.

 Fours aspects of scholarship:
 Discovery
 Application
 Integration
 Teaching

 Themes were identified from the data collected

 From this we identified aspects of practice that 
we believe could be classified as scholarly using 
the broad approach as described by Boyer.



SCHOLARSHIP IN FURTHER EDUCATION: 
CONTEXT

 FE sector caught between a funding model that pushes for qualification passes, a 
policy narrative which demands ‘work ready’ students and an inspection 
framework designed from a schools perspective.  

 This has led to concerns that there has been a move towards a technicist 
approach to teaching in Further Education (Hodkinson, 1988).

 In researching this work we have considered Loo’s (2017) work  exploring how 
recontextualization takes place in the classrooms of FE lecturers,  Shulman’s 
(2005) work on signature pedagogies and work on ‘thinking like a…” (Lucas et al, 
2017 developing Costa and Kallick, 2000).



SCHOLARSHIP IN FURTHER EDUCATION: 
BOYER

 Boyer ‘s model was set against teaching / research dialectic

 FE environment not traditionally associated with scholarly activity (Anderson et al 
2003)

 Boyer suggests that whilst all four aspects of the model may be present, it was 
possible to specialise or in one or more, “every college and university should find its 
own special niche” (Boyer 1990 p64).

 Collins (2018) explores the idea of flow back and fore between the four categories 
of scholarship, and questions whether they are open or closed boxes. 



FINDINGS

The scholarship of teaching and 
pedagogy was evident in the 
approaches taken to knowledge 
and skills. 

Vocational qualifications by 
their nature are applied and 
tutors moved from teaching 
to application throughout 
sessions.

‘Episodic events’ where lecturers were 
able to go back to industry and 
integrate this new knowledge into 
their teaching Everingham et al (2018)

Examples within curriculum ie business 
units in Horticulture 

We did not find evidence 
of discovery

Discovery Integration

TeachingApplication

There was movement back and 
fore between these two – referred 
to by Collins (2018) as ‘flow’



IDENTIFYING ‘FLOW’ IN THE TEACHING OF 
HORTICULTURE  

 TEACHING HOW TO APPLY: Tutor explains how to set up markers for use in surveying a 
site.

 APPLICATION: Learners set up markers and try to take measurements.

 TEACHING: Prompting to consider all the factors that could influence accuracy.

 APPLICATION: Learners reposition markers and recalculate but identify some problems

 ADVANCED APPLICATION: Learners working together begin to identify solutions to the 
problems and relate these to issues they may encounter working on sites. “I talk about 
problems I’ve experienced or problems learners have experienced  and how things actually 
operate.”

 TEACHING: Consolidates understanding by explaining how they will use this knowledge 
and skill when constructing a show garden at a forthcoming event.

 “Some learners struggle with the theory but application makes it more accessible.”



IDENTIFYING ‘FLOW’ CREATING PRINTED 
CIRCUIT BOARDS

 TEACHING HOW TO APPLY: Margaret corrects learner on correct positioning of soldering 
iron

 TEACHING LEADING TO APPLICATION: Learner then guided through problem solving 
process.  “Is the chip working? Check the legs, is it soldering or wiring?” “Is there any 
reason why it might be off….”  “Remember we’ve had this problem with….” “I’ll leave you 
to do it – you need to be able to sort this out yourself”

 APPLICATION: Other learners begin to prepare for task and are required to select the 
right chips and board by looking at data on the board

 ADVANCED APPLICATION: Margaret stimulates discussion regarding leaded or unleaded 
solder, learners use work related to knowledge to widen the discussion to include use of 
flux.

 “I think there are some transferable skills that make a good engineer – problem solving, 
communication and creativity.  I try to embed these into my classroom.”



Technical skills

Application

Tools 
and 
setting

Knowledge
- Tacit
- Propositional

Pedagogical decisions

Reflection

Context

Phronesis used in decision 
making

PRAXIS

LevelHabits of mind

ExperienceThinking like a ……….



FINDINGS – TEACHING AND APPLICATION 

 Further education focused on scholarships of teaching and application – this we 
suggest is the ‘niche’ for further education.

 There was ‘flow’ back and fore between teaching and application as it was the 
application that would be central to many of the vocational roles.  Sessions 
demonstrated the interaction between theory and practice. 

 Tutors drew together a wide range of information about different aspects of practice 
(as shown in the diagram) and used their phronesis as a basis for decision making.

 Lecturers use vocational knowledge for; work readiness, habits of mind, tools and 
settings, theory and practice and enhancing the curriculum



SUMMARY
WE SUGGEST THAT VOCATIONAL LECTURERS’ PRACTICE IS MORE ‘SCHOLARLY’ THAN 

IS OFTEN APPRECIATED. 

Boyer’s (1990) features from teaching 
and application

Well informed tutors Updating industrial knowledge, experiences and story telling.

Building bridges between tutors’ 
understanding and students’ learning.

Use of tools and settings, context, story telling and the flow between teach and 
apply.

Stimulating active learning Developing habits of mind, bringing together theory and practice and practical 
application.

Encouraging learners to think 
creatively

Enhancing the curriculum, problem solving and ‘thinking like a..’

Dynamic links between theory and 
practice

Flow between teaching and application, theory and practice, use of settings and 
tools, storytelling and problem solving.

New understandings from the act of 
application

In context of world of work, ‘thinking like a’ and moving between settings..
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