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The Research Project 

• Qualitative, multiple case study 
• 3 cases, each a large public VET provider in 

Queensland, Australia
• Data collected through narrative interviews with 10 

managers and 25 VET teachers with advanced skills 
• Investigated conceptualisations of ‘advanced skills 

for VET teachers’ and how they are developed 



A finding of the research

Teachers with advanced skills were more likely to 
conceptualise these holistically and recognise the 

importance of the teacher’s individual qualities. 
However…

Managers were more likely to express an atomised
and contextual interpretation of advanced skills.



Background – the economics of education and global 
neoliberalist reforms 

- Relatable to results of 1992 Incorporation (Change to 
Further and HE Act)

- Ongoing challenges of increasing marketisation and 
competition in post compulsory education

- Performativity, quality measures, financial accountability 



Meanwhile, in Australia
- Discussion has turned to quality – and has reached ‘fever pitch’ (Griffin 2018, p.7)

- There is a particular focus on VET teaching

- There are questions around the sufficiency of the minimum required teaching qualification 
for VET teachers – Certificate IV in Training and Assessment

- Work is being undertaken to understand ‘good VET teaching’ and essential VET teacher 
capabilities and behaviours (e.g. Smith & Yasukawa, 2017)

- A number of frameworks have been developed to ‘measure’ and make ‘good’ teaching 
visible – using a ‘reductionist’ approach



The quest for a comprehensive framework

• Generation of evermore lists in the race to 
identify and measure ‘good teaching’

• Increasingly – reflecting an instrumental, 
reductionist approach to describe good VET 
teaching focused on performativity as a measure 
of quality

• Still no agreement on a comprehensive 
framework or standard 



Frameworks

• JMA Analytics Model of VET Capability Development (Mitchell 
& Ward, 2010)

• The VET Practitioner Capability Framework (IBSA, 2013)
• Professional Standards for Vocational Education and Training 

Practitioners (Queensland College of Teachers, 2015)
• VET Teaching Capability Framework – still in draft (LH Martin 

Institute, 2016)
• Educator Capability Framework (TAFE Queensland, 2016)



Atomisation of teacher’s work – examples found in 
the frameworks

COMPLIANCE 

TEACHING & 
ASSESSMENT

ENGAGEMENT & 
COLLABORATION

PROFESSIONAL KNOWLEDGE & 
PRACTICE

TECHNOLOGY

PROFESSIONAL 
LEARNING 



Is good VET teaching more than the sum of these 
parts though? 





‘Teaching and learning at its best is not an entirely 
rational set of processes and cannot be reduced to 
technique or competence’ (Day, 2004, p. 12). 



Voices of VET teachers



‘I’m a born teacher.  I love it.  That’s what I’m 
here for. And that’s where all of my passion 

and dedication goes to.’
Nerida (Teacher, Case A)

Theme: 
Teaching as ‘all-encompassing’, a ‘passion’, #1 care 
is for the student and responsibility for outcomes 



Theme: ‘Born to be a teacher’, individual attributes

‘…there has to be a natural leaning.’
Sanjita (Teacher, Case B)



Theme: 
A natural ability, a relational aspect – nurturing

‘I wasn’t a top student in my nursing school.  
But for some reason when I left I discovered 
that I had this ability to teach in the wards, to 
show and to tell and then to nurture people.’ 

Kassandra (Teacher, Case C)



Theme: Engaging, building relationships 

‘I’ve a bit of a theory that [as a teacher with 
advanced skills] you are naturally good with 

students and people anyway.  So I feel like I came 
with well developed interpersonal skills, 

communication skills, people skills, empathy.’

Josie (Teacher, Case A)



Theme: 
Commitment, responsibility - making a difference

‘It’s about turning up for work and 
making a difference to a student’s 

life’ 
Kassandra (Teacher, Case C)



Theme: Engagement and enthusiasm

‘…it’s about modelling professionalism and genuine 
enthusiasm for the job that I do.  I genuinely enjoy 
teaching.  I genuinely want to engage people.  I 

genuinely want them to learn and then go and get a 
good job.’

Jocelyn (Teacher, Case C)



Existing frameworks do not adequately 
reflect the moral, personal, ethical

aspects, or the importance of the 
individual teacher.



The frameworks – what’s missing?

‘There are key parts missing. The words you 
would use to describe really, really good teaching 

and outcomes from teaching – it’s lacking.’

(Nerida, teacher, Case A, on the Capability Framework used in 
her organisation)



Theme: that teaching is more than a job description 
or list of capabilities

‘I guess you can say, it is 
kind of a calling, not just 

a profession’

Jon (Teacher, Case B)

‘I think you have to have 
other dimensions to your 

life.  But I would say that it 
is a vocation for me. And 

that is basically what I am.’

Alan (Teacher, Case B)



Exploring alternative, more holistic conceptualisations

• Philosophical, rather than instrumental origins

• Recognise there is an individual quality that good 
teachers bring to the work of teaching.

• The importance of the individual teacher’s personal, 
ethical and moral character and the features that 
stem from this. 



Difficult to articulate, but important 
to find the language relevant and 

meaningful for VET 



Alternatives and pre-existing language for holistic 
conceptualisations

• Noddings - Teaching as a relational practice –
based upon care and trust (2003)

• Van Manen – ‘tactful’ sensitivity, ‘pedagogical 
thoughtfulness’ and interpersonal skills (1991)

• Greene – ‘authentic’ and ‘intelligent’ decision-
making (1973)



Alternatives and pre-existing language for holistic 
conceptualisations (contd.)

• Hansen (1995) – teaching as a ‘vocation’ more 
than fulfilling a set of discrete requirements 

• hooks (2009, 1994) – a ‘prophetic vocation’, a 
practice of freedom



Implications (so what?): 
By focusing on each of the parts, are we overlooking 
the importance of the whole? 
Implications for:
- Recognition and reward
- Influencing teacher’s practice and satisfaction
- Professional development (restrictive vs expansive)
- Agency – for individual teachers and the collective 

sector 



Next Steps 

Uncover or develop the language to describe the 
important and ‘individual’ qualities of the good VET 
teacher 

- It is more likely to emerge from the secret stories 
that exist in the safe place behind the classroom 
door e.g. Connelly and Clandinin’s (1995) 
secret, sacred and cover stories



Next Steps (contd.)

• Critically review VET teachers’ initial education and 
ongoing professional development to recognise and 
enable more expansive approach – enable the 
development of the ‘whole’ individual

• Challenge restrictive professional development and 
education strategies for VET teachers – those which 
align to performative measures or unbalanced in 
favour of currency and compliance



‘Twenty Foot Fifoot’

Teacher, Mr Bob Fifoot

Artist: Claire Foxton, 
Photo: Francis Witsenhuysen



Questions? 
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